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Learning Progression: Recall 

 

Recall Defined: To share ideas, facts, or experiences from memory. 

  

Developmental/Learning Progression:  

 

● Recall involves retrieving knowledge from memory about an event that occurred (a) 

immediately, (b) within the same day with a context, (c) within the same day but without a 

context, or (d) in the past with or without a context.  

○ In the following section, how recall progresses from easier/simpler (e.g., 

awareness, attention, responding, joint reference) to harder/more complex (e.g., 

recalling without a context, comprehending, controlling emotions) is discussed.  

○ This progression is helpful when working in multi-age and multi-ability groups of 

students, and for understanding why some students may struggle.  

○ Younger students, students with disabilities, and/or students who experience high 

levels of stress, trauma, and/or unpredictable learning environments, may be 

missing several of the foundational or prerequisite skills and/or may have barriers 

(e.g., language, behavior), which are keeping them from demonstrating basic 

recall skills. 

● Students show their ability to recall information and events verbally (e.g., asking and 

answering questions, telling) and non-verbally (e.g., selecting, following directions, 

matching, imitating).  

○ Teachers can scaffold students’ ability to recall and respond to questions and 

directives by using self-talk and/or using visual supports and manipulatives. 

○ To further scaffold recall, start by creating opportunities for students to recall 

information and/or events, which just happened, and asking students to the 

student to repeat (e.g., verbally or nonverbally repeat their choice).  

○ Here are some suggestions if you feel a child has the “ability” to recall beyond this 

initial step, but they tend to ignore the prompt, prematurely move to the next step, 

or even refuse to participate. 

● Don’t turn this into a battle - the rationale for this step is to provide an 

opportunity for the child to practice recall and to extend/expand the play 

scenario, not to demand compliance.  

○ Meaning, you may prompt once and move on. You may even 

repeat or reframe the prompt and then move on.  

○ You can also prompt a peer who is likely to respond, thus creating 

low demands, and another model for the student.  

○ Try capturing the student’s attention and interest before delivering 

the prompt to review the play plan. Once the student has shifted 

their attention to you/the situation, then with excitement and 

curiosity, deliver the prompt.  

● Make the recall of information about the student and something they would 

be interested in talking or sharing about. The prompt to recall, may also be 

more effective if delivered in the child’s primary language, by another adult, 

or by a peer. 
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● When students struggle with even basic recall (as described above), it often occurs as 

teaching teams are aiming to move them from simple recall to more complex recall, from 

single steps to multiple steps, from concrete facts and figures to abstract ideas and 

memories, from familiar and preferred to unfamiliar and unpreferred, and lastly, from 

recalling information about self to recalling information about others.  

■ For students who are struggling, instead, aim to scaffold learning by changing only 

a few dimensions at time. For example, keep what a student has to recall, familiar, 

if there are multiple steps. 

 

 
 

● Other students will be missing foundational and prerequisite skills and/or may have 

barriers to their ability to demonstrate recall. 

■ Foundational and prerequisite skills to even basic recall include, but are not 

limited to: awareness (e.g., ability to respond to sensory stimuli), joint attention, 

imitation, object permanence, single words (e.g., descriptive, pronouns, actions, 

labels).  

● In these instances, the “what” to teach becomes the 

foundational/prerequisite skills vs. recall. For example, to establish joint 

attention, to imitate common motor actions, to look for objects that have 

been hidden, etc. 

 

 

http://kristiepf.com/


© 2016 Kristie Pretti-Frontczak. All rights reserved.  

B2K Solutions
SM

, Ltd. http://kristiepf.com 

■ Barriers to demonstrating basic recall include difficulty with impulse control, 

working memory, and shifting attention. Other barriers include being an English 

language learner, and experiencing chronic stress which inhibits the parts of the 

brain needed for recall. 

● In these instances, barriers should be removed to the degree they can, and 

the “what” students are expected to do, should align more closely to earlier 

skills, which are more externally controlled. 

● As students’ ability to recall strengthens, encourage them to talk or show about 

information/events that happened/occurred in the same day.  

■ At this step in the learning progression, students may recall recent 

information/events within the same contexts/situations or different 

contexts/situations. This is referred to as “with” or “without contextual 

cues/prompts.”  

○ Students then begin to recall information that occurred in the past and are beginning to 

demonstrate the concept of temporal relations, such as how objects, people, and/or 

events are ordered/sequenced based upon units or periods of time.  

■ At this step, students demonstrate understanding of concepts and terms such as 

before, after, yesterday, tomorrow, today, now, lifetime, orbit, cycle, decade, week, 

month, and year. 

○ Students are also able or beginning to demonstrate understanding of the relative 

distance between events as measured in units or periods of time. 

○ Students who are able, should be given learning opportunities to combine recall with 

taking action. In essence, their comprehension and executive functioning skills should be 

promoted. Comprehension, in particular, is when a student remembers, recalls from 

memory, understands information AND uses/acts upon the information. Students use or 

act upon information recalled, verbally (e.g., asking and answering questions, telling) and 

non-verbally (e.g., following directions, matching, imitating). Executive functioning is often 

defined as a set of processes, which involve managing oneself, having mental control, 

and the ability to stop, think, and then act. 
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